Lesson Plan

NILRC IMLS National Leadership Grant, 2003-2006

Information Literacy for the 21st-Century Learner: 

Preparing Students to Learn for Life

School: Andrew High School

Course, course description, unit description 

Course: Chicago History

Course description: Students learn the history of the city and its impact on U.S. history.

Unit description: The students research information for their paper on the Chicago Stockyards.

Grade level 
Grades 11 & 12

Description of learner characteristics 

This is an elective course available to juniors and seniors. Academic levels range from Basic level to Honors and AP students. Average class size is 26 students.

ACRL Performance Indicator(s) addressed 

Standard 1. 2. d. – Identifies the purpose and audience of potential resources.

Standard 3. 2. a. – Examines and compares information from various sources in order to evaluate reliability, validity, accuracy, authority, timeliness, and point of view or bias.

Standard 2. 5. d. – Records all pertinent citation information for future reference.

Standard 5. 2. f.  – Demonstrates an understanding of what constitutes plagiarism and does not represent work attributable to others as his/her own. 

Illinois Learning Standards addressed – If applicable.

English: Goal 5.B.5a, 5.B.5b, 5.C.5b, 5.B.4a

Social Studies: Goal 16.A.4a, 16.A.4b, 16.A 5a, 16.A.5b

Objectives of the lesson 

1. Students will be able to identify the purpose for the writing of the article and whom the article was written for.

2. Students will be able to properly record information for future reference (note taking).

3. After reading and discussing 4 or 5 articles as well as comparing the information, the students should establish reliability of the articles.

4. The students will write a short (2- to 3-page) paper demonstrating their ability to properly cite information, to give credit to the proper authority, and to use information correctly.

Summary (outline) of lesson
Day 1. The students will get an explanation of the activity, what will be done and how it will be handled. The students will be given an explanation of what constitutes plagiarism, what information has to be cited in the work, etc. The students will also be shown how to take notes and what should be recorded for possible future reference.

Day 2.  Students will be divided into four groups. Each group will be given two articles to read and evaluate. Each group will be given a biased article (from VegSource.com) and another article (Article 1, 2, 3, or 4). See Activities section below for specific articles.

Day 3.  There will be a class discussion on the articles to establish what information the students gained (reliability, validity, etc.) from the articles.

Days 4 & 5.  Students will write a 2- to 3-page paper using the information they gathered to support their topics.

Time required 

Five days, 50-minute class periods.

Teaching environment 

Media center (library) classroom. We will use tables in the media center classroom for reading and discussion activities. 

Activities - Describe here and attach copies of handouts, worksheets, or electronic files as appropriate. Remember, you need to include activities that for a variety of learning styles. Identify learning style addressed by each activity: Concrete Experience (learning by experiencing), Reflective Observation (learning by reflecting), Abstract Conceptualization (learning by thinking), Active Experimentation (learning by doing). 

Biased article

VegSource.com

Nelson, Jeffrey Armour. “VegSource and the Meat-Packers.” VegSource.com. Retrieved 2005, April 19 from http://www.vegsource.com/articles/armour.htm.

Article1

Street, Paul. "The logic and limits of ‘plant loyalty’: white labor, and corporate racial paternalism in Chicago's stockyards, 1916-1940 - Chicago, Illinois." Journal of Social History 29 (Spring, 1996): 659-81. Retrieved 19 April 2005 from Find Articles, http://findarticles.com.

Article 2

Orear, Leslie F. "The Chicago Stock Yards on the Eve of the CIO (1936)." Illinois Labor History Society. Retrieved 18 April 2005 from http://www.kentlaw.edu/ilhs/stkyards.htm.

Article 3

Annenberg/CPB. "Chicago and the Meatpacking Industry." Learner.org. Retrieved 19 April 2005 from http://learner.org/biographyofamerica/prog14/transcript/page02.html.

Article 4

Spinney, Robert G. “The Meatpacking Industry.” City of Big Shoulders: A History of Chicago. DeKalb, IL: Northern Illinois University Press, 2000. 56-62.

Handouts

· Chicago History paper: plagiarism, Web site evaluation, and documentation (chicago_history_plagiarism.pdf)

· What’s this article all about? worksheet (chicago_history_article_worksheet.pdf)

· The What, Why and How Student Guide to the Bibliography/Works Cited Page (andrew_bibliography_guide.pdf)

Learning styles addressed

· Concrete experience: note taking

· Reflective observation: discussion of the articles

· Abstract conceptualization: organizing and outlining material for the paper

· Active experimentation: assessment of the paper

Materials/equipment required 

Computers for students to use to write papers.

Articles for each student (see Activities section above for specific articles).

Plagiarism handout (see Activities section)

Assignments 

Students were assigned a paper on the Chicago Stockyards.

Teacher(s) - Who does the teaching: Librarian, teacher, both?

The classroom teacher conducted the actual lessons.

Assessment - How do you determine the effectiveness of the learning? 

Students will do a short research paper on the Chicago Stockyards. Teacher will determine the effectiveness of the learning by looking at the articles the students chose for their papers and also by checking their citations.

Post-instruction reflection by instructor 

Classroom teacher discussed the process with students after the lesson. Most of the students felt they had a clearer understanding of plagiarism. They also understood better what resources to look for.

Revisions needed/made – What will you change before teaching the lesson again?

Spend more time teaching note taking. Discuss different methods of taking/keeping notes. Teacher noticed that most students were putting all of their notes on one sheet instead of using one note card per source.

Take more time explaining why the students need to do research and how to do it. Team-teach this with librarian.

Spend more time on reading exercises.
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