Lesson Plan

NILRC IMLS National Leadership Grant, 2003-2006

Information Literacy for the 21st-Century Learner: 

Preparing Students to Learn for Life

School: College of DuPage

Course, course description, unit description 
English 1101: The first of two courses in the one-year composition sequence. Introduces students to college-level writing as a process of developing and supporting a thesis in an organized essay. Requires students to read and think critically. Emphasizes using appropriate style and voice as well as the conventions of standard English and citation.

Grade level 
	
	High school

	
	

	X
	College


Description of learner characteristics 

English 1101 students have taken a mandatory test prior to enrollment. The student must have a) a satisfactory score, as determined by the English faculty, on an English Composition entrance level test and b) evidence of having met the Reading Competency Requirement. The students in the class will vary widely in terms of their readiness. There are likely to be some former developmental students as well as students whose first language is not English.  Some students may be enrolled in programs or pursuing degrees that do not require the second course in the English sequence (English 1102) in which case this course may be the only one that provides them with the opportunity to acquire information literacy skills in a formal manner. The average number of students per class is 25. 

ACRL Performance Indicator(s) addressed 

Standard 2. 2. b.: Identifies keywords, synonyms and related terms for the information needed.

Standard 3. 2. a.: Examines and compares information from various sources in order to evaluate reliability, validity, accuracy, authority, timeliness, and point of view or bias.

Standard 2. 5. c.: Differentiates between the types of sources cited and understands the elements and correct syntax of a citation for a wide range of resources.

Standard 2. 5. d.: Records all pertinent citation information for future reference.

Objectives of the lesson 

Students will be able to:

· explore general information sources to increase familiarity with the topic.

· Identify key concepts and terms that describe the information need.

· Identify the value and differences of potential resources in a variety of formats.

· Identify keywords, synonyms and related terms for the information needed.

· use various search systems to retrieve information in a variety of formats.

· use various classification schemes and other systems to locate information resources within the library or to identify specific sites for physical exploration.

· assess the quantity, quality, and relevance of the search results to determine whether alternative information retrieval systems or investigative methods should be utilized.

· examine and compare information from various sources in order to evaluate reliability, validity, accuracy, authority, timeliness, and point of view or bias.

· differentiate between the types of sources cited and understands the elements and correct syntax of a citation for a wide range of resources.

· record all pertinent information for future reference.

Summary (outline) of lesson
The lessons covered the processes of locating, selecting, and evaluating specialized reference books, books, articles from magazines and journals, and Web sites. The 2 lessons were divided by print and online sources. The objective of each lesson was to acquaint the students with the resources needed to research the questions on their assignment (see the link below). These resources were listed on the special research guide for the project (see the link below). The librarian demonstrated and spoke briefly about how to use each resource and how to evaluate its usefulness for the questions on the assignment. After the demonstration and “lecture,” students were expected to work on the assignment in class. In the case of the print sources, this involved going out into the collections and hunting down their needed information. Students received assistance by the teacher and librarian in the classroom and out in the library as they worked on their assignment.

Time required 

Two 1-1/2 hour sessions

Teaching environment  

Classroom with computers for each student

Activities 

The assignment is located at http://www.cod.edu/library/libweb/fitzwater/Eng1101assignment.doc The assignment was given in class with the expectation that the students would finish it during the session. Students were expected to find, select and evaluate the sources that helped them answer the questions on the assignment. The knowledge that the students gained from their research would eventually be used in a later assignment in the course where they were asked to write a biographical essay that also included a description of the sociological theory that the author developed and was famous for. A further expectation was that the students would be able to repeat the same research process for still another author and his theory that was introduced later in the course. Both the in-class research assignment and subsequent assignments addressed all four learning styles: Concrete Experience, Reflective Observation, Abstract Conceptualization, and Active Experimentation. 

“Finding the ‘Right’ Words for a Research Topic” http://www.cod.edu/library/research/faq/rightwords.htm  was developed for the project before the assignment was finalized by the instructor, so in the end this Web page was not used because it was not applicable to the assignment that was developed. However, it has been used for other courses and projects.

A Research Guide was developed for the students to guide them in their research process. It is located at http://www.cod.edu/library/libweb/fitzwater/eng1101resproject.htm
The Library’s Citing Sources Web page was enhanced and eventually redesigned. It is located at http://www.cod.edu/library/research/citenet2.htm
Materials/equipment required 

Computer for each student; computer for instructor; projector

Assignments 

Students selected and read two essays from their textbook, Writing and Reading Across the Curriculum (Behrens & Rosen, 6th ed. 2005). In addition to summarizing the essays, the students were to find articles from specialized encyclopedias, articles from magazines or journals, and book chapters on a topic covered in the essay. They were also required to critique these resources and then synthesize them into a short paper. There was still another final paper in which they were encouraged to incorporate the information they had gathered in the earlier assignments. 

Teacher(s) - Who does the teaching: Librarian, classroom teacher, both?

Librarian and classroom teacher

Assessment - How do you determine the effectiveness of the learning? (This should be in addition to the administration of the NILRC IMLS assessment instrument post-instruction.) 

Students demonstrated mastery of the lesson content by completing the in-class assignment (see link above). Their learning was reinforced by having to complete the same exercise with still another author and his theory. In each case, the students then synthesized the information they found into a short paper. There were other opportunities in the course to do research on topics that came up in the course of their reading. Most students were very skilled with searching and evaluating by the end of the term. 

Post-instruction reflection by instructor – Summarize the results of the lesson. What was successful? What would you like to change?

· One of the goals of the assignment was to introduce students to a systematic model of doing research that incorporated a variety of kinds of resources, both print and online. At the outset, the students didn’t appreciate or even recognize it as a model, but after practicing it at least twice, their appreciation and skill grew. Giving students the opportunity to practice the model reinforced their learning. Reinforcing the model was one of the assets of this assignment.

· Another objective of the assignment was to emphasize the variety of sources to be used for research. Many students were unfamiliar with the types of sources that a library offers such as specialized encyclopedias and journals. Although they gravitated to the familiar, that is, the Internet, and to what was in some ways more convenient, they still made a very good effort to stretch beyond what was comfortable to them. This objective also required that they get up from their computers and go out to the Library’s reference and print periodicals collections. For most students, this was their first exposure to the collections.

· Most students completed the research assignment and subsequent paper very successfully. For the final paper, they had the option to incorporate their new knowledge and many did just that. One of the strengths of this research assignment is that it was tied directly to the material being covered in the course. Students were required to read essays in their textbook that covered the scholars and their theories that they then had to research. Essentially, they were doing background research for their required reading in order to understand it better.

· The research assignment required that they identify elements of a citation as if they would eventually cite. Students struggled with this, but they did make progress by practicing the first step in making a works cited page. (Citing sources is not required in this course; it is however required in the next course in the sequence.)

· The librarian put a face on the library, which for most students was a very unfamiliar and even intimidating place. The librarian provided a comfortable environment in a state-of-the-art computer classroom in which to learn the necessary skills. She also worked with them outside the classroom. The research guide that the librarian had developed further emphasized that she was very committed and interested in their success with the assignment. She made it very clear that she was available throughout the course as they continued to work on their assignments.

· The students were encouraged to work together on the assignment and they did. This helped to build community in the classroom. 

Revisions needed/made – What will you change before teaching the lesson again?

At this writing, we have taught this lesson twice and have changed the assignment slightly as well as the content and the length of the library session. The second time around we gave them a little less direction on how to search and more on how to evaluate the information they found, because we found that despite our best efforts, students were choosing mostly online sources when in fact some of the best sources were offline or in print. This was the case even though we had anticipated this and required that half of the sources be in print and half online. We encountered the commonly held belief that everything is online through a search engine search making it unnecessary to look for material in the library.

Because the students’ efforts at recording citation information was not up to our expectations, we will spend more time explaining how to read a citation as well as how to find key information to make a citation especially with online sources.
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